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Abstract: The quantitative-qualitative research study was conducted to determine the level of competence (skills),
competence (knowledge), competence (classroom pedagogy) and competence (students’ support) among teachers’
teaching Social Science in Schools Division of loilo City for school year 2018-2019. Twenty five (25) teachers were
involved as respondents in the study using purposive sampling technique. Researcher-made questionnaires on
competence (skills), Competence (knowledge) competence (classroom pedagogy) and competence (student support)
using 5 point Likert scale to determine the parameters of the study, further, this questionnaire underwent
validation process; result was .09 submitted to the panel of experts for fielding. As to reliability, the researcher
follows the protocol of the research process to avoid unequal outcomes of the result. All the data were computer
processed. Descriptive data analysis using means, frequency count and percentage and standard deviations were
utilized. Respondents were grouped as to age, sex, educational attainment and length of service variables were all
“very high”. The standard deviations obtained from all the variables in the study are homogeneous. T-test results
revealed no significant differences in the levels of Competence (skills), competence (knowledge), competence
(classroom pedagogy) and competence (students support) in terms of sex. The Analysis of Variance results
revealed no significant differences in the levels of competence (skills), competence (knowledge), competence
(classroom pedagogy) and competence (students’ support). Moreover, in qualitative side using Braun and Clarks
patterned in formulation of themes; results revealed there were four generated themes formulated in the study
such as, time management, perplexed with students’ behavior, multiple designation teachers and challenged
neophyte.

Keywords: Teacher’s Competence, Social Science, Senior High School, Mixed-Methods.

1. INTRODUCTION
Background of the Study

The manifold complexities of today’s society severely challenge individuals. The 21st-century learners need competent
teachers to profile the knowledge and skills need in the future. As observed in recent years, the quality of education has
significantly changed due to an intervention of the DepED to enhance teachers in their professional growth, training and
seminars on skills, knowledge, classroom pedagogy and even support to students. This to provide students better
knowledge to utilize in the near future. Nowadays, a school focuses on the competences which are crucial in delivering
quality education in all levels in the division of lloilo city schools. Whereby, the social science teachers envisioned
students to obtain high academic performance and this will be attained with the equipped knowledge and skills of the
teachers. Facilitator who are academically, culturally, socially competent, talented, innovative and creative problem-
solvers, skilled and critical thinkers fill in the needs of diverse students in the classroom.

This was supported by, Mezieobi and Osakwe (2003), Esu and Inyang-Abia (2004), and Mezieobi (2007) have indicated
that the essence of social science instruction in school is to equip the learner with attitudes, values, knowledge, and skills
to attain excellent performance in the classroom.
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Along with this, DepEd Order No. 6 series 2018, the K-12 Basic Education Program aims to provide every Filipino child
with the education s/he needs to compete in the global context. The goal of the new curriculum is to give Filipino
students enough time to master skills and concepts so that they are ready for tertiary education when the time comes.
Educator must use teaching strategies to ensure that the focus in education is on preparing today’s children for the future
of where they will live and where they will work, not for our current world. Moreover, the school need skillful,
knowledgeable and know how to strategize teachers to demonstrate high competence, embrace dynamic changes in the
society. Thus, the institution’s success that is hinged on the Vision, Mission, and Core Values of the Department of
Education, is actualized.

Along with this, Enhanced Basic education Act of 2013, Sec. 2.Declaration of policy states that; the state shall establish,
maintain and support a complete and adequate and integrated system of education relevant to the needs of the people the
country and society at large. Likewise, it is hereby declared the policy of the State that every graduate of basic education
shall be empowered individual who has learned, through a program that is rooted on sound educational principles.

As stipulated in Section 7 states that, to ensure that the enhanced basic education program meets the demand for quality
teachers and school leaders, the DepED and the CHED, in collaboration with relevant partners in government academe,
shall conduct training programs to meet the content and performance standards of the new K-12 curriculum. Thus, to
ensure the quality standards for teachers in the educational system.

It is therefore instructive that social science teachers are competent on their field of specialization competing to fill in the
current educational reforms and policies to support student’s educational advancement and to compete in the global
world.

This was confirmed by (Education 2013), that teachers are more effective if they utilize strategies in teaching (Education,
2013). Thus, in order to accomplish the multiple goals of teachers in global education, the researcher have to proposed
capability framework to fill in the pace in education to produce quality students. Thus, this dissertation is undertaken to
determine teachers’ competence in teaching social science in the Senior High School. It would be interesting to know
which among the variables generally got significant difference and not significant at the same time. The study would also
know the experiences encountered in teaching social science relative to their teaching endeavour. Finally, the study would
also derive a qualitative data to validate quantitative results of the variables. Hence, this study.

Statement of the Problem

The main concerned of this study is to investigate teacher’s competence in teaching social science in the Division of Iloilo
City Schools for the school year 2018-2019.

Specifically, this study sought answers to the following questions:

1. What is the level of competence (skills)of the respondents when taken as an entire group and when classified as to sex,
age, marital status, educational attainment and length of service?

2. What is the level of competence (knowledge) of the respondents when taken as an entire group and when classified as
to sex, age, marital status, educational attainment length of service?

3. What is the level of competence (classroom pedagogy)of the respondents when taken as an entire group and when
classified as to sex, age, marital status, educational attainment length of service?

4. What is the level of competence (student’s support) of the respondents when taken as an entire group and when
classified as to sex, age, marital status, educational attainment length of service?

5. Are there significant differences in the level of competence (skills) of the respondents when taken as an entire group
and when classified as to sex, age, marital status, educational attainment length of service?

6. Are there significant differences in the level of competence (knowledge) of the respondents when taken as a whole as
an entire group and when classified as to sex, age, marital status, and educational attainment length of service?

7. Are there significant differences in the level of competence (classroom pedagogy) of the respondents when taken as an
entire group and when classified as to sex, age, marital status, educational attainment length of service?

8. Are there significant differences in the level of competence (student’s support) of the respondents when taken as an
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entire group and when classified as to sex, age, marital status, educational attainment length of service?
9. What are the experiences encountered by social science teachers in teaching the Senior High School students?
Null Hypotheses
The following hypotheses were advanced:

1. There are no significant differences in the level of competence (skills) of the respondents when taken as an entire
group and when classified as to sex, age, marital status, educational attainment and length of service?

2. There are no there significant differences in the level of competence (knowledge) of the respondents when taken as an
entire group and when classified as to sex, age, marital status, educational attainment length of service?

3. There are no significant differences in the level of competence (classroom pedagogy)of the respondents when taken as
an entire group and when classified as to sex, age, marital status, educational attainment length of service?

4. There are no significant differences in the level of competence (student’s support) of the respondents when taken as an
entire group and when classified as to sex, age, marital status, educational attainment length of service?

Theoretical Framework

The research is anchored on the scholarly theoretical framework of (Bandura 2001); he contended that skills and
knowledge are important in the context of teaching and the learning process of the students. At the same time, he added
that ability is directly related to the context of the activity. Every action is filtered by this belief. Therefore, teacher
effectiveness would seem to influence teachers’ decisions and actions as they relate to how they design their instructional
program. Thus, teachers with high self-worth are confident in their competences to produce positive student outcomes.
For the purpose of this study, teachers’ competences were explored in the context of the classroom as well as student
outcomes.

Social Cognitive Theory (Bandura, 1997, 1999) presents a compelling argument could accomplish a task successfully
would more likely encourage participation in such a task. Human beings interact with their environment within a social
system; and this interaction results in cognitive processes, behaviors, and future actions. Humans acquire knowledge and
skills that, in turn, affect future performance. Humans also learn by proxy, by watching others interact with their
environment. They develop competencies and self-regulate future actions. It is through the process of self-reflection that
future courses of action are mentally rehearsed and transformed into action, and beliefs about one’s competences are
formed. Perceived competences are the belief that leads people to expect certain outcomes for specific behaviors; it helps
them set goals and engage in action. Bandura (1999) called self-worth the “foundation of human agency”.

He suggested that for thought to turn into action, people need to believe they can accomplish this action; and without this
belief, there would be little incentive to act. When a person believes that he or she has the competences required to be
successful at a certain task, he or she is more likely to engage in it. Bandura (1994) stated that people with a strong sense
of competences “approach difficult tasks as challenges to be mastered rather than as threats to be avoided”. Teachers who
have a high sense of competences are more likely to engage in tasks that lead to successful experiences. A successful
experience for a teacher should be considered as one that leads to positive outcomes for students, regarding human
agency, and within it is the self-worth construct.

Educational research has several areas of study related to teacher competences such as, skills, knowledge, classroom
pedagogy and support to students. These were the lenses used in this study that seeks to identify qualities of teacher
effectiveness. It will be focused on teacher’s competences and effectiveness through performance. Likewise, Bandura
(2001) suggested that all of these cognitive processes result in a perceived sense of what a person is competent of doing.
Humans first have to exercise some form of control over what they intend to do. They plan their activity before they
perform it. They engage in this activity and purposefully use strategies that they have acquired, such as self-directedness
and self-regulation. After engaging in the task, they reflect over their performance. This self-reflection leads humans to
make conclusions about their own competences. This is how perceived effectiveness develops. Meanwhile Cognitivist
Theory views human being as having the innate capacity to develop logical thinking. The school of thought was
influenced by jean Piaget”s work where he suggests that logical thinking is the underlying factor for the skills and
knowledge of an individual. The process of association has been used to describe the means by which the social science
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teachers are cpmpetent to what is effective along educational system. The bridge by which certain associations are made
is abilities. Cognitivists say that the conditions for teaching in the senior high school are the same conditions that are
necessary for any kind of skills or knowledge. The environment provides the material that the teachers can teach on.
Teaching the students, as a cognitive process, involves internal interpretations that regulate and guide performance; thus
aiming better effective and capable in the field of education.

Conceptual Framework

This study conceptualizes the respondents profile of the respondents as to age, sex, marital status, educational attainment
and length of service are the independent variables, whereas, teaching competence such as skills, knowledge, classroom
pedagogy and students’ support are the dependent variables. Experiences encountered in teaching Social Science are
included in the framework model.

Independent Variables Dependent wariables

Teaching
Competence

Respondents Profile —
- Skills
> hge Experience
> Sex Encountered
L Enowledge
¥ Marital Status - in Teaching
» Educational Social
. . N Classroom
Attainment
Pedagogy Science
¥ Length of
Service
Students’

Support

Figure 2. The Competence Model

2. REVIEW OF RELATED LITERATURE AND STUDIES

This section discusses literature and studies conducted through the years that are related to the present study under
investigation. Conceptual literature is provided first followed by related studies. This part is concluded by a summary of
the related literature and studies presented.

Competence (Skills)

Increasingly, as the world becomes a global society, education is seen by many as an important avenue for national
development. Economic growth and improved living standards are considered to be linked directly to education, the role
of teachers is vital to maintaining the highest quality of education. Teachers take a high-performing job that will enable
students to become assets to the community and to become future leaders of the nation. This is possible when teachers
possess knowledge and skills that will encourage students to exert effort in their academic performance.

Ye, S., Lee, J.,, Stodden, D., & Gao, Z. (2018).  This study examined the feasibility of recruiting and collecting data of
Indonesian pre-schooler’s fundamental motor skill (FMS) competence, perceived motor competence, and physical activity
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in school. A secondary purpose was to explore the relationship among perceived motor competence, FMS competence,
school day physical activity behaviors, playground physical activity behaviors, and sex of Indonesian preschoolers from
urban and rural environments. Preschoolers (N =66; n=35 rural, n=31 urban) were evaluated on the Pictorial Scale of
Perceived Movement Skill Competence (PMSC), Perceived Physical Competence subscale (PPC). FMS competence was
evaluated using the Test of Gross Motor Development-3. Three-day accelerometry at school yielded percent of school day
and percent of playground time spent in moderate-to-vigorous physical activity (MVPA) and sedentary behaviors.
Children spent 80% of the school day in sedentary behavior and 7% in MVPA. There were sex differences (p <.05) in
ball skills favoring boys, and location differences on sedentary playground behaviors (p <.05) with rural children being
more sedentary. Children felt “pretty good” about their motor skills (3.29-3.46) on the PPC and PMSC. Regression
analyses revealed that location and locomotor skills predicted 13.8% of playground sedentary behaviors; PPC and
locomotor skills explained 13.3% of MVPA on the playground; and ball skills predicted 7.7% of PPC. These findings
emphasize the need for early motor skill and physical activity interventions and highlight the importance of perceived
motor competence.

Levy, Y., & Ramim, M. M. (2015), on the assessment of tangible skills and competence. Specifically, there is an increase
in the offerings of competency-based assessments, and some academic institutions are offering college credits for
individuals who can demonstrate adequate level of competency on such assessments. An increased interest has been
placed on competency-based computer simulations that can assist learners to gain tangible skills. While computer
simulations and competency-based projects, in general and particularly in management, have demonstrated great value,
there are still limited empirical results on their benefits to e-learners. Thus, we have developed a quasi-experimental
research, using a survey instrument on pre- and post-tests, to collect the set of 12 management skills from e-learners
attending courses that included both competency-based computer simulations and those that didn’t. Our data included a
total of 253 participants. Results show that all 12 management skills measures demonstrated very high reliability. Our
results also indicate that all 12 skills of the competency-based computer simulations had higher increase than those that
didn’t. Analyses on the mean increases indicated an overall statistically significant difference for six of the 12
management skills enhancements between the experimental and control groups. Our findings demonstrate that overall
computer simulations and competency-based projects do provide added value in the context of e-learning when it comes
to management skills

Teachers at all levels possess important skills. Professional expertise and knowledge of the organization are clearly
necessary in order to engender trust and respect. Teachers have the abilities to both develop a vision and communicate the
vision to the group. Team building is especially important in order to enable all members of the group to contribute to the
goal in a meaningful manner. Capabilities in conflict resolution and negotiation are necessary in leading any group.

Organizational competencies can be classified into such different forms as basic competencies, work competencies,
position competencies, and field competencies according to their extent and significance. Furthermore, there are
competency models that determine the competencies which are necessary for the best performance according to work type
(Dubois &Rothwell, 2004).

This was supported by the study of Evers, F. T., & Rush, J. C. (2006). The purpose of this paper is to present a model of
four “base competencies' mobilizing innovation and change, managing people and tasks, communicating, and managing
self-developed from 18 workplace skills. The base competencies constitute generic skill sets necessary for advanced-level
corporate jobs and provide a succinct model of the managerial competencies which advanced level employees, not just
managers, need to complement their technical expertise. The analysis is based on the Making the Match Between
University Graduates and Corporate Employers-Phase |1 project consisting of three surveys (1987-8, 1988-9, and 1989-
90) of two cohorts of university students (early university and pre-graduate) and three cohorts of graduates (job entry, job
change and stabilized). A total of 816 students from five Ontario universities and 794 university graduates working in 20
Canadian corporations returned questionnaires in all three years. The skills and base competencies are examined across
the three years and the five cohorts. Base competency ratings of men and women are also compared.

Moreover, to build a continuing quality teaching force requires both excellent teacher education as well as robust
professional development. Teacher competence has become a basis a basis for student excellence.

Over a century, social studies educators have adapted and responded to political, social, and economic changes. From
educating immigrants a century earlier to addressing contemporary cross-border issues, social studies educators inherit
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unique challenges in today’s increasingly globalized world. In addition to these external forces, constraints are placed on
teachers which prescribe what content must be included in an already crowded curriculum.

Through social science, students develop their understanding of the world by learning about other people and their values,
in different times, places and circumstances; they also develop their understanding of their environment and of how it has
been shaped. As they mature, children and young people’s experiences will be broadened and wider contexts for learning,
while maintaining a focus on the historical, social, geographic, economic and political changes that have shaped Scotland.
Students learn about human achievements and about how to make sense of changes in society, of conflicts and of
environmental issues. With greater understanding comes the opportunity and ability to influence events by exercising
informed and responsible citizenship.

Another study, Irvin, D. W., Ingram, P., Huffman, J., Mason, R., & Wills, H. (2018). Paraprofessionals serve a primary
role in supporting students with disabilities in the classroom, which necessitates teachers’ supervision as a means to
improve their practice. Yet, little is known regarding what factors affect teacher supervision.

We sought to identify how paraprofessional competence and classroom type affected the levels of teacher direction.

We administered an adapted version of the Paraprofessional Needs, Knowledge & Tasks Survey and the Survey for
Teachers Supervising Paraprofessionals to teachers supervising paraprofessionals in elementary schools. Structural
Equation Modelingwas used to examine the link between paraprofessional competence and classroom factors affecting
the level of teacher supervision. Results indicated that when teachers perceived paraprofessionals as being more skilled,
they provided more supervision, and when more supervision was provided the less they thought paraprofessionals should
be doing their assigned tasks. Additionally, paraprofessionals working in classrooms with more students with mild
disabilities received less supervision than paraprofessionals working in classrooms with more students with moderate-to-
severe disabilities. Those paraprofessionals in classrooms serving mostly children with mild disabilities were also
perceived as having lower levels of skill competence than those serving in classrooms with students with more moderate-
to-severe disabilities. By understanding the factors that affect teacher supervision, policy and professional development
opportunities can be refined/developed to better support both supervising teachers and paraprofessionals and, in turn,
improve the outcomes of children with disabilities.

Knowledge Competence

Moreover, teachers will use this framework to provide students with opportunities for effective interdisciplinary working
by making connections across and between subject boundaries. Teachers should not feel constrained by the organisers and
should explore the opportunities to plan within and across curriculum areas as outlined below to enhance learning. The
organisers will assist with the collaborative planning of coherent programmes of learning within and between
establishments. Although the content of the curriculum is important, our aspirations can only be achieved through high
quality learning and teaching. The social studies experiences and outcomes will support staff in planning challenging,
engaging and enjoyable learning and teaching activities which will stimulate the interest and motivation of children and
young people. They allow flexibility and choice for both teachers and learners which can sustain interest and enthusiasm.
The development of skills is an essential aspect of learning in social science and the experiences and outcomes provide
frequent opportunities for applying these skills in new and more complex contexts. Terms such as ‘investigating’,
‘exploring’, ‘discussing’ and ‘presenting’ are used throughout the experiences and outcomes from early to fourth level,
recognising that at all stages learners are capable of exercising these skills at a level appropriate to their development.

On the other hand, teachers’ competence has been identified as one of the most critical factors for the future success of
education and schools. It is closely connected to teacher’ work performance and their ability to make innovations in the
teaching environment and as a result, they are able to integrate new ideas into their own practice, with this, effectiveness
attained.

Harju, V., & Niemi, H. (2018). Teachers operate amidst continuous societal changes that transform schools. In response,
teachers must acquire wide-ranging professional competences to work in complex school situations while cooperating
with numerous partners both within and outside the school. This study examines how teacher growth and the new
demands of the teaching profession appear from the perspectives of school leaders and newly qualified teachers. The aim
is to investigate in which professional competences new teachers require support at the beginning of their careers. After
presenting various theoretical reflections, we analyse the empirical data of Finnish school leaders (N =104) and new
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teachers (N = 145) using quantitative and qualitative methods. The results indicate that new teachers require support, for
example, in order to provide holistic support for students’ learning and in working with partners, both within and outside
the school community. The results provide important knowledge for the induction phase of teachers’ careers.

Classroom Pedagogy

Astuti, P. S., Wardana, I. K., Puspawati, D. A., & Sukanadi, N. L. (2018). The present study aims at investigating the
competence level of prospective English teachers through interactive lesson study which involved supervisions of
teachers, lecturers, and student teachers themselves. A Classroom Action Research in the form of an interactive lesson
study model was conducted in four steps, namely planning, practicing, observing, and reflecting. Moreover, the research
was administered in two cycles. Some instruments used in data collection were rubric of teaching practice, character
checklist, questionnaire, and participatory observation form. The effectivity of approach could be analyzed based on the
average scores of 30 student teachers yielded randomly in each cycle, which gradually increased compared to their pre-
tests after interactive lesson study has been applied. In the first cycle, the competence of student teachers started to
improve with the total score of 1730 and an average score of 58 for the attitude aspect, the total score of 2169 and an
average score of 72 for the knowledge aspect, and the total score of 2198 and an average score of 73 on the skill aspect.
The achievement of the students' score in cycle 1 was 68 with the medium category. In the second cycle, changes in
student learning attitudes began to show significant improvement: total score of 2390 on attitude aspect with a mean of
80, a total score of 2416 on knowledge aspect with a mean of 81, and a total score of 2457 on skill aspect with a mean of
83. Student score gained in cycle Il was 82 with the high category. In a nutshell, the ability of the students in their
learning attitudes, knowledge, and writing skills were specified as the high category with cultural attitude.

Classroom Pedagogy

This was supported by Miliziano (2009) discussed the study through qualitative approach using a case study provides a
better understanding of the influence a globally oriented program has on participants’ teaching social studies by
investigating how participation in UNA-USA Global Classrooms program influenced how social studies teachers teach
social studies. The goal was to provide a rich, compelling account of experiences of high school social studies teachers so
that others can understand the issues reflected in their experiences better. The primary method of gathering data was the
hour-long interview, in a case study approach. Analysis resulted in six themes: (1) teachers’ perceived influence of Global
Classrooms on student interest and engagement, (2) content expertise and confidence, (3) challenges to teaching global
perspectives stemming from students, (4) challenges to teaching global perspectives stemming from school environment
(5) innovative pedagogy and learning activities, and (6) projects and advocacy dimensions evolved from Global
Classrooms experiences. Participants’ unique experiences underscore the importance of studying the influence of globally
oriented curriculum programs on social studies instruction. Implications include (1) teacher preparation and in service
training needs to be responsive to the need to develop an emerging cadre of teachers who are becoming increasingly
aware of the need to infuse global perspectives into the social studies curriculum, (2) it is important that school districts
realign professional development programs to help teachers gain content knowledge and expertise on global issues (3)
participants in this study confirm that globally oriented programs such as the UNAUSA Global Classrooms Curriculum
enable teachers to build pedagogical content expertise in teaching about global issues, and (4) as pedagogical knowledge
improved, participants became more adept at reinventing the curriculum and infusing components to serve the courses
they taught.

Hodara (2011), For developmental education students, rates of developmental math course completion and persistence
into required college-level math courses are particularly low. This literature review examines the evidence base on one
potential means for improving the course completion and learning outcomes of developmental mathematics students:
reforming mathematics classroom pedagogy. Each study examined for this review was classified into one of six sets
according to the main instructional approach focused on in the study. The six sets are: "student collaboration”,
"metacognition”, "problem representation”, "application”, "understanding student thinking", and "computer-based
learning”. Because most of the studies across the sets did not employ rigorous methods, the evidence regarding the impact
of these instructional practices on student outcomes is inconclusive. An analysis of the studies that did employ rigorous
designs suggests that structured forms of student collaboration and instructional approaches that focus on problem
representation may improve math learning and understanding. This paper concludes by making a number of
methodological recommendations, proposing several needed areas of research related to developmental math pedagogy,
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and suggesting instructional practices that may improve the outcomes of developmental math students. A tabular review
of math pedagogy studies is appended.

3. RESEARCH METHODOLOGY
Research Design

Descriptive correlational design used to determine the significant differences in the variables of teachers’ competence in
teaching social science. Subsequently, relationship between the skills competence, knowledge competence, classroom
pedagogy and students’ support also sought. Data are gathered from multiple variables and correlational statistical
techniques applied to the data. Thus correlational research is a bit more complicated than descriptive research; after the
important variables will identify, the relations among those variables are investigated. Correlational research investigates
a range of factors, including the nature of the relationship between two or more variables and the theoretical model that
might be develop and tested to explain these resultant correlations, (Lomax and Li, 2013).

Locale of the Study

The study was conducted in the different city schools in lloilo, where there were identified/known social science teachers
in each school as the sources of the respondents. These schools are located strategically in lloilo City. The schools is
supervised by the DepEd, catered the Junior and Senior High School program. In the present set up, almost of the city
schools filled in with the Senior High Schools programs with corresponding teacher in every core, one of which is the
social Science subject.

Respondents of the Study

There are twenty four (25) Social Science teachers from the different schools division of lloilo city who were involved in
the study. Table 1 presents the respondents of the study.

Table 1

Distribution of Schools Respondents

Schools Number of Respondents %
lloilo City National H.S 5 20
Fort San Pedro National H.S 3 12
Jaro N National H. S 3 12
Ramon Avancena National H. S 2 8
Bo. Obrero national H. S 2 8
Manduriao National H.S 3 12
Lapaz National H. S. 3 12
SPED-ISEC Integrated Sch. 1 4
TCTARH. S. 1 4
Jalandoni Memorial Nationa H.S 2 8

Total 25 100

Sampling Technique

To determine the teachers as respondents of the study, the researcher used simple random sampling technique,
considering there were few social science teachers in the identified school handling the subject. Simple random sampling
is a process of selecting sample cases or subset of sample cases from a population giving all the sampling units equal
chances of being included as a sample. Simple random sampling may be done by “drawing of lots” or with the use of a
table of random digits (David, 2017).

Research Instrument

The researcher- made instruments, namely: Competence Questionnaires.
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The questionnaire is composed of Six Parts: Part One, Respondents Profile; Part Two, Competence (Skills); Part Three,
Competence (Knowledge) Part Four, Competence (Classroom Pedagogy); Part Five, Competence (Students’ Support) and
Part Six, Challenges encountered by the respondents.

Data Gathering Procedure

Prior to the conduct of the study, permission asked at lloilo State College of Fisheries secure from the Office of the
College of the Dean. In doing so, a letter containing the intention of the researcher to conduct the study was personally
sent to the Office of the Dean of Education.

Upon, approval of the letter of intent to conduct the study, the researcher immediately schedule for the actual
administration of the questionnaires, one at a time in the City schools social science teachers, utilizing the simple random
sampling, the researcher were easily gathered the data, one day was allotted for each school. However, there were cases
wherein the desired number of respondents not be available so the researcher set for another separate session.

Prior to the administration of the questionnaire, the researcher asked for the consent of the respondent to participate in the
study, considering the number of the respondents were few.

Preliminary interviews were held to the respondents to answer the profile and proper conduct of the questionnaire
followed. During such informal interviews, the researcher also wrote down notes of the crucial and important points
raised by the respondents. Those points were used to support the findings as well as to validate the results that drawn from
the quantitative data.

It took the researcher more than a week to finish administering the questionnaires to the desired number of respondents.
After the administration of the questionnaires, the data was interpreted, coded and analyzed. Analyses was done by using
the SPSS software.

Data Analysis Procedure
The data that gathered in this study was subjected to certain computerized statistics.

Raw scores, means and assigned scales. Raw scores, means and assigned scales used in determining the level of skills
competence of social science teachers in when grouped according to sex, age, marital status, educational attainment and
length of service.

T-test. This is used to determine if there was significant difference in skills, knowledge competences, classroom
pedagogy and students support when grouped according to sex. Significance is set at .05 alpha level.

Analysis of Variance. This is used to determine if there was significant difference in skills, knowledge competence,
classroom pedagogy and students holistic support when grouped and when classified according to age, marital status,
educational attainment and length of service. Significance is set at .05 alpha level.

Pearson r. The Pearson r use to determine the relationship between skills, knowledge competence, classroom pedagogy
and students’ support when grouped according to sex, age, marital status, educational attainment and length of service.

Ethical Considerations

In the conduct of the study, the researcher takes into account the ethical issues it may arise to the participants of the study.
Thus, to protect the participants of the study, the researcher will develop the trust and confidence with them in order to
instil the integrity of the research, guard against misconduct and any impropriety that can be reflected in their institutions,
and cope with new challenging problems.

The researcher respected the informants’ rights, needs, values and desires. The researcher will carefully ask preliminary
questions about personal issues before the distribution of the questionnaire.

There was no conflict of interest that existed in this study since the researcher’s decisions to whom, how, when, why and
where with regards to the conduct of this study were not influenced by personal interest. This was achieved because the
researcher may not personally meet the respondents. She only left the questionnaires to the school administrators who act
as mediators. They were responsible in the distribution and collected the questionnaires from the respondents. The
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researcher gets the filled up questionnaires from the school administrators after two days. In this way, the conflict of
interest was diminished.

4. RESULTS AND DISCUSSIONS
The findings were drawn from the results of the study. The results were taken from quantitative.

1. In competence (skills), it was found out that almost of the variables when taken as a group and when classified as to age,
sex, educ. Attainment and length of service were described very high. The obtained standard deviations were
homogeneous as to variables. This implies that, teachers skills competency cannot only be measured through the
acquisition of knowledge, but that it also depends on their skills.

Additionally, almost of the 25 respondents responded on the competence (skills) questionnaire, that level of competence
(skills) were “very high” when grouped and when classified as to sex, age, marital status, educational attainment and
length of service. This mathematical percentage answers the research questions what is the level of competence (skills) of
the respondents when taken as a group and when classified as to sex, age, marital status, educational attainment and
length of service.

2. In terms of competence (knowledge), when respondents grouped as to independent variables, results have positively
affects, “Very High” to social science teachers handling senior high school student’s performance. The findings are an
inherent element of an effective knowledge process, one that aspires to contribute to the welfare of the institution/schools
or whole division, itself. The quantitative correlation revealed that almost of the social science teachers responded
positively on the questionnaire level of knowledge competence, “Very High”; and these were brought a wide range of
know-how in order to face the complex challenges of today’s world in the context of teachers’ competency.

3. In competence (classroom pedagogy), study revealed “Very High” in almost of the variables when respondents grouped
as to independent variables. It simply means, effective classroom practices, representing differing viewpoints, theories,
and ways of knowing and methods of inquiry in the teaching of subject matter concepts if utilized and processed, would
surely help engage students in active learning opportunities that promote the development of critical thinking, problem
solving, and performance. A range of classroom pedagogical practices should be employed to promote positive
relationships, cooperation, and purposeful learning that lead to Very High as reflected in the findings of this study.
Students are becoming more confident in learning; putting forth effort in modifying ideas, and taking risks (Educational
Broadcasting Corporation, 2004).

This was supported by another study of Shavelson (2010), his review assesses the progress made in research on teachers’
pedagogical thoughts, judgments, and decisions over the past decade and identifies areas of substantive and
methodological research needed to improve the practice of teaching. Based on this research, we formulate “schema” or
tentative “models” of teachers’ judgments, planning decisions, and interactive decisions. We then set forth
recommendations for future research, including (1) the need to develop a taxonomy of critical teaching decisions, which
link these decisions to their consequences in the classroom; (2) the need to intervene and alter teachers’ plans and
decisions in our research, as well as describe them, with the goal of improving teaching; and (3) the need to link
recommendations based on research to the implementation of them in practice.

4. Results revealed from competence (students’ support) “Very High” in almost of the variables in the study. This implies
that, social science teachers has to facilitate, assign, and manage time, space and activities that should ensure the active
and equitable engagement of students in productive tasks. Findings have positive implications to students in the senior
high school wherein instruction guided accordingly; assessing and using resources of the school needed to address the
strengths and weaknesses of students were facilitated, thus, Very High results articulate social science teachers support to
students thoughts and ideas clearly and effectively.

5. Result showed no significant difference in the level of competence (skills) of the respondents when they were grouped
as to sex, tyaue = -1.008; p =.325 > .05 alpha level, thus, the null hypothesis was accepted.

Result showed no significant difference in the level of competence (skills) of the respondents when they were grouped as
to age, F24) = .537; p = .662 > .05 alpha level, thus, the null hypothesis was accepted

Result showed no significant difference in the level of competence (skills) of the respondents when they were grouped as
to marital status, F 4 = .323; p = .728 > .05 alpha level, the null hypothesis was accepted.
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Result showed no significant difference in the level of competence (skills) of the respondents when they were grouped as
to educational attainment, F(5.4 = .667; p = .582 > .05 alpha level, the null hypothesis was accepted.

Result showed no significant difference in the level of competence (skills) of the respondents’ when they were grouped as
to length of service, F(324 = 1.113; p = .366 > .05 alpha level, null hypothesis was accepted.

The findings was supported by the study of, Washington, S. W. (2008). The study sample will be selected utilizing a
convenience sampling methodology, consist of students from both genders, with sample size for the experimental group
(LBA) was 99, and the sample size for the control group (TCA) was 135. This study conducted a comparative analysis
between the two teaching methods. The results indicated that there were no significant differences in each one-way
ANCOVA that was ran for each of the five research questions in the study. It was concluded that the learning based
approach did not improve mathematics achievement of African American- and Hispanic students as compared to their
counterparts in a teacher cantered approach.

6. Result showed was significant difference in the level of knowledge competence among the social science teachers’
when they were grouped as to sex, tyawe = -2.149; p =.043 less .05 alpha level, thus, the null hypothesis was rejected.

Result showed no significant difference in the level of competence (knowledge) of the respondents when they were
grouped as to age, F(324) = .537; p = .969 > .05 alpha level, thus, the null hypothesis was accepted.

Result showed no significant difference in the level of competence (knowledge) of the respondents when they were
grouped as to marital status, F( s = .315; p =.733 > .05 alpha level, thus, the null hypothesis was accepted.

Result showed no significant difference in the level of competence (knowledge) among social science teachers’ when they
were grouped as to educational attainment, F 5 24 = .737; p = .542 > .05 alpha level, thus, the null hypothesis was
accepted.

Result showed no significant difference in the level of competence (knowledge) of the respondents when they were
grouped as to length of service, F24 = .827; p = .494 > .05 alpha level, thus, the null was accepted

7. Result showed no significant difference in the level of competence (classroom pedagogy) of the respondents when they
were grouped as to sex, tyaue = -1.275; p =.216 > .05 alpha level, thus, the null hypothesis stating was accepted.

Result showed no significant difference in the level of competence (classroom pedagogy) of the respondents when they
were grouped as to age, F 3 = .423; p = .739 > .05 alpha level, thus, the null hypothesis was accepted.

Result showed no significant difference in the level of competence (classroom pedagogy) of the respondents when they
were grouped as to marital status, F(, 3 = .071; p =.932 > .05 alpha level, thus, the null hypothesis was accepted.

Result showed no significant difference in the level of competence (classroom pedagogy) of the respondents when they
were grouped as to educational attainment, F(; 23 = 2.647; p = .077 > .05 alpha level, thus, the null was accepted.

Result showed no significant difference in the level of competence (classroom pedagogy) of the respondents when they
were grouped as to length of service, F(, 2 = 1.602; p = .220 > .05 alpha level, thus, the null hypothesis was accepted.

8. Result showed no significant difference in the level of competence (students’ support) of the respondents when they
were grouped as to sex, tyawe = -1.791; p =.116 > .05 alpha level, thus, the null hypothesis was accepted.

Result showed no significant difference in the level of competence (students’ support) of the respondents when they were
grouped as to age, F(.4) = .134; p = .938 > .05 alpha level, thus, the null hypothesis stating was accepted.

Result showed no significant difference in the level of competence (students’ support) of the respondents when they were
grouped as to marital status, F( .4 = .474; p = .629 > .05 alpha level, thus, the null hypothesis was accepted.

Result showed no significant difference in the level of competence (students’ support) of the respondents when they were
grouped as to educational attainment, F3 4 = .135; p = .938 > .05 alpha level, thus, the null hypothesis was accepted.

Result showed no significant difference in the level of competence (students’ support) of the respondents when they were
grouped as to length of service, F.4) = .811; p = .502 > .05 alpha level, thus, the null hypothesis was accepted.

The findings was supported by Levy, Y., & Ramim, M. M. (2015), in his paper on the interest in the assessment of
tangible skills and competence, a quasi-experimental research, using a survey instrument on pre- and post-tests, to collect
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the set of 12 management skills from e-learners attending courses that included both competency-based computer
simulations and those that didn’t. A total of 253 participants. Results show that all 12 management skills measures
demonstrated very high reliability, that all 12 skills of the competency-based computer simulations had higher increase
than those that didn’t. Analyses on the mean increases indicated an overall statistically significant difference for six of the
12 management skills enhancements between the experimental and control groups. Our findings demonstrate that overall
computer simulations and competency-based projects do provide added value in the context of e-learning when it comes
to management skills.

Anyhow, the study of Guffin, B. (2008). The study also compared the differences in the differences among teachers'
beliefs regarding the implementation of inquiry-based mathematical strategies based on years of experience, level of
education, and grade level assignment. The survey results were grouped by total years of teaching experience including 0-
10 years, 11-20 years, and 20 or more years. The level of education was classified as either bachelor's degree or master's
degree, and the grade level assignment choices were grades K-2, grades 3-5, or special education resource room.

Analysis of the data indicated that there was a significant difference in teacher beliefs between those having 0-10 years
and 20 or more years of teaching experience. The difference between teacher beliefs regarding the teaching of
mathematics and the implementation of inquiry-based mathematical instructional strategies based on level of education
and grade level assignment was not found to be statistically significant. Additionally, there was no correlation for teachers
with 0-10 years of experience among the field of mathematics and the teaching of mathematics or the field of mathematics
and the teaching of inquiry-based mathematical instructional practices. Significant correlations were found for teachers at
all levels of education among the field of mathematics, the teaching of mathematics, and the implementation of inquiry-
based mathematical instructional strategies. A negative correlation was found for special education resource room
teachers among field of mathematics and the teaching of mathematics and the field of mathematics and the
implementation of inquiry-based mathematical practices.

5. CONCLUSION

Scholars see "competence” as a combination of knowledge, skills, practices, support and behavior or quality of being
adequately capable of performing a given role, and used to improve performance. Teaching competences may require
equal amounts of knowledge, skill practices, support and attitude for quality education. It is important to examine the
differences between variables of teachers’ competence to better understand if differences are significant.

The following are the conclusions derived from the findings of the study:

A quantitative-qualitative study was conducted utilizing simple random sampling among social science teachers in
schools division of Iloilo City. Twenty Five (25) “very high” levels of competence (skills), “Very High competence
(knowledge) competence (classroom pedagogy) and competence (students support). The researcher-made questionnaire
instrument measured the perceived level of skills competence, knowledge competence, classroom pedagogy and students’
support. Twenty four social science teachers identified by the researcher Highd to participate in the study. Statistical
procedures were processed to ensure the validity and reliability of the data.

1. In terms of competent (skills) in general, the respondents perceived their responses “very high” competence (skills)
level. It can also be noted in the results that scored almost in the indicators when respondents grouped as to variables were
all positive and these will be brought impact to student educational process. This simply motivates and challenging on the
part of the students to study hard, give effort and take time in their studies, the very true results of skills competency
linked all the domains under students’ performance.

2. In terms of competence (knowledge) as perceived by the respondents, it was found out that responses were “Very
High”. Thus, it simply means, the social science teachers were competent, knowledgeable to meet complex demands by
drawing on and mobilizing psychosocial, cultural, academic resources (including skills and attitudes) in a particular
context, essential to pursuit excellence.

3. In terms of competence (classroom pedagogy) as perceived by the respondents, it was found out that responses were
“Very High”. Thus, it simply means, the social science teachers pedagogical practices were competent, as results
revealed. Teachers need a wide range of strategies in order to face the complex challenges of today’s world. Classroom
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Pedagogy is an inherent element of an effective training process, one that aspires to contribute to the welfare of a
particular country or the world, itself.

4. In terms of competence (student’ support) as perceived by the respondents, it was found out that responses were “Very
High”. Thus, it simply means, the social science teacher’s student’s support have positive effects in the academic
performance of the students. Educational innovation has drawn increasing attention around the world, and many countries
have already embarked on educational reforms that aim to change both the goals and practices of education.

5. On the qualitative side, the respondents shared their experiences encountered in teaching social science, the researcher
had formulated themes from the interviewed conducted, it found out that these challenges encountered towards skills and
knowledge of the students in the classroom needs to intervene with teachers who equipped with preparations to enhance
the learning process of the students. It was also noted that the lack of learning resources are also one factor that could
affect the performance of both the teacher and the learners.

RECOMMENDATION
The following recommendations are advanced,;
1. Itis recommended that a similar study be conducted in order to validate the results of the of the study;

2. In terms of the sampling procedure, random sampling specifically stratified random sampling may be used to really
come up with a more representative sample for the study. It is also recommended that data on the competent (skills),
competent (knowledge), competent (classroom pedagogy) and competent (students’ support) be triangulated by also
getting the side of the coordinators/head of schools and principal.

3. Schools administrators are recommended to consider the training program for them to enhance other competences
especially on the pedagogical aspects.

4. Skills maximize student learning. A range of skills should be employed in teaching social science should be
considered, this to promote positive relationships, cooperation, and purposeful learning.

5. Effective teaching practices, representing differing viewpoints, theories, “ways of knowing” and methods of inquiry in
the teaching of subject matter concepts should be considered. Multiple teaching and learning strategies should help
engage students in active learning opportunities that promote the development of critical thinking, problem solving,
and performance capabilities while helping them assume responsibility for identifying and using learning resources.

6. In terms of students support, the office of student’s affairs and services will closely monitor students’ related
educational needs as they feel they are part of schools endeavors.

7. Stakeholders should be tapped to secure students educational advancements.

8. The DepEd/CHED must reflect on the following; provide more related trainings, support on excellence practices, for
the social science teachers that would help them develop their value on excellence for quality education. Provide
ample support for the school teachers advocacy in all field of specialization in order to provide scholarly output for the
academic advancement of the students. Establish strong linkages, national and international to support the advocacy of
the social science teachers and to assist lobbying in any funding bodies for the welfare of the students and for the
school as a whole.

REFERENCES

[1] Alibagon, I.P. & Dilag, C. D., (2018). International Journal of Interdisciplinary Research and Innovations. ISSN
2348-1226 (online) Vol. 7, Issue 1, pp: (183-208), Month: January March 2019, Available at:
www.researchpublish.com

[2] Ancona, D.G., Goodman, P.S., Lawrence, B.S., & Tushman, M.L. (2001). Time: a new research lens. Academy of
Management Review, 26, 645-63.

[3] Appleton, K. (2002). Science activities that work: Perceptions of primary school teachers. Research in Science
Education, 32(3), 393-410.

Page | 134
Research Publish Journals




[4]

[5]

[6]

[7]

8]

[9]

[10]

[11]

[12]

[13]

[14]

[15]

[16]

[17]

[18]

[19]

[20]

ISSN 2348-1218 (print)
International Journal of Interdisciplinary Research and Innovations ISSN 2348-1226 (online)
Vol. 8, Issue 1, pp: (122-138), Month: January - March 2020, Available at: www.researchpublish.com

Astuti, P. S., Wardana, I. K., Puspawati, D. A., & Sukanadi, N. L. (2018). Interactive lesson study as a competence
indicator of prospective English teachers. International journal of social sciences and humanities, 2(2), 15-25.

Bardonner, J. A. (2007). Through the looking glass. A glimpse into two different approaches to teaching content
area literacy: A critical literacy/critical stance approach and a balanced/cognitive strategy approach and their
impact on preservice teachers' self-efficacy, metacognition, and learner -centeredness (Order No. 3359456).
Available from ProQuest Central. (304855351). Retrieved from
https://search.proquest.com/docview/304855351?accountid=141440

Barger, A. P. (2016). Teachers' perceptions of contextual influences on instructional decision-making regarding the
use of educational technology in secondary social studies (Order No. 10161496). Available from ProQuest Central.
(1842428270). Retrieved from https://search.proquest.com/docview/1842428270?accountid=141440

Bastedo, M. N., Bowman, N. A., Glasener, K. M., & Kelly, J. L. (2018). What are we talking about when we talk
about holistic review? Selective college admissions and its effects on low-SES students. The Journal of Higher
Education, 89(5), 782-805.

Beck, C. (2014). Teacher effectiveness, teacher self-efficacy and student achievement (Order No. 3626233).
Available from ProQuest Central. (1556680518). Retrieved from
https://search.proquest.com/docview/1556680518?accountid=141440

Butts, E. T. (2016). A study of the relationship of teachers' self-efficacy and the impact of common core professional
development (Order No. 10246797). Awvailable from ProQuest Central. (1855445106). Retrieved from
https://search.proquest.com/docview/1855445106?accountid=141440

Chapman, L. Y., & McConnell, D. A. (2018). Characterizing the Pedagogical Beliefs of Future Geoscience Faculty
Members: a Mixed Methods Study. Innovative Higher Education, 43(3), 185-200.

Curry, T. D. (2015). A comparison between collective teacher efficacy and collective teacher effectiveness (Order
No. 10006707). Available from ProQuest Central. (1765159721). Retrieved from
https://search.proquest.com/docview/1765159721?accountid=141440

Darling-Hammond, L., & Cook-Harvey, C. M. (2018). Educating the whole child: Improving school climate to
support student success.

Denson, M. (2016). How experienced middle school teachers perceive continuing professional development (Order
No. 10133629). Available from ProQuest Central. (1802057555). Retrieved from
https://search.proquest.com/docview/1802057555?accountid=141440

Evers, F. T., & Rush, J. C. (1996). The bases of competence: Skill development during the transition from university
to work. Management Learning, 27(3), 275-299

Gao, Y. (2011). Secondary history/social studies teachers' self-efficacy regarding geography teaching (Order No.
3487455). Auvailable from ProQuest Central. (913076080). Retrieved from
https://search.proquest.com/docview/913076080?accountid=141440

Garhammer, M. (2002). Pace of Life and Enjoyment of Life. Journal of Happiness Studies, 3, 217-256.
http://dx.doi.org/10.1023/A: 1020676100938

George, J.M. & Jones, G.R. (2000). The role of time in theory and theory building. Journal of Management, 26(4),
657-684. http://dx.doi.org/10.1177/014920630002600404

Ghorbani, S., Jafari, S. E. M., & Sharifian, F. (2018). Learning to Be: Teachers’ Competences and Practical
Solutions: A Step Towards Sustainable Development. Journal of Teacher Education for Sustainability, 20(1), 20-45.

Goldin, S. (2010). Studenting: An historical and sociological study (Order No. 3441194). Available from ProQuest
Central. (849312776). Retrieved from https://search.proquest.com/docview/849312776?accountid=141440

Gulley, G. E. (2013). A professional learning community investigation of leadership and collaboration and their
impact on teacher effectiveness (Order No. 3597270). Available from ProQuest Central. (1452321169). Retrieved
from https://search.proquest.com/docview/1452321169?accountid=141440

Page | 135
Research Publish Journals



about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank

[21]

[22]

[23]

[24]

[25]

[26]

[27]

[28]

[29]

[30]

[31]

[32]

[33]

[34]

[35]

[36]

ISSN 2348-1218 (print)
International Journal of Interdisciplinary Research and Innovations ISSN 2348-1226 (online)
Vol. 8, Issue 1, pp: (122-138), Month: January - March 2020, Available at: www.researchpublish.com

Gyles, S. (2015). Pedagogical practices of high school social studies teachers (Order No. 3671727). Available from
ProQuest Central. (1651201372). Retrieved from
https://search.proquest.com/docview/1651201372?accountid=141440

Harju, V., & Niemi, H. (2018). Teachers’ changing work and support needs from the perspectives of school leaders
and newly qualified teachers in the Finnish context. European Journal of Teacher Education, 41(5), 670-687.

Irvin, D. W., Ingram, P., Huffman, J., Mason, R., & Wills, H. (2018). Exploring paraprofessional and classroom
factors affecting teacher supervision. Research in developmental disabilities, 73, 106-114.

Jackson, P.R., & Martin, R. (1996). Impact of just-in-time on job content, employee attitudes and well-being: a
longitudinal study. Ergonomics, 39(1), 1-16. http://dx.doi.org/10.1080/00140139608964429

Hintz, K. (2010). “A4 better vision of what social studies can be”: How elementary teachers' beliefs influence their
use of the “History alive!” textbook (Order No. 3455233). Available from ProQuest Central. (867828229).
Retrieved from https://search.proquest.com/docview/867828229?accountid=141440

Hodara, M. (2011). Reforming Mathematics Classroom Pedagogy: Evidence-Based Findings and Recommendations
for the Developmental Math Classroom. CCRC Working Paper No. 27. Assessment of Evidence Series. Community
College Research Center, Columbia University.

Hong, H. (2014). Social studies educators' professionalism in an age of high stakes accountability: Examining
teacher-level and school-level characteristics and testing policy associated with teacher authority in the secondary
social studies classroom (Order No. 3638383). Available from ProQuest Central. (1618216840). Retrieved from
https://search.proquest.com/docview/1618216840?accountid=14144

Lipka, O., Forkosh Baruch, A., & Meer, Y. (2019). Academic support model for post-secondary school students
with learning disabilities: student and instructor perceptions. International Journal of Inclusive Education, 23(2),
142-157.

Kushon, R. (2016). Secondary social studies teachers' knowledge, perceptions, attitudes, and experiences regarding
the use of digital technology integration in instruction (Order No. 10032420). Available from ProQuest Central.
(1790728025). Retrieved from https://search.proquest.com/docview/1790728025?accountid=141440

Kuusinen, C. M. (2016). The meaning and measure of teacher self-efficacy for effective classroom teaching
practices (Order No. 10391648). Available from ProQuest Central. (1875196776). Retrieved from
https://search.proquest.com/docview/1875196776?accountid=141440

Levy, Y., & Ramim, M. M. (2015). An assessment of competency-based simulations on e-learners’ management
skills enhancements. Interdisciplinary Journal of e-Skills and Life Long Learning, 11, 179-190. Retrieved from
http://www.ijello.org/Volumell/IJELLv11p179-190Levy1958.pdf

Major, V.S., Klein, K.J., & Ehrhart, M.G. (2002). Work time, work interference with family, and psychological
distress. Journal of Applied Psychology, 87, 427-36. http://dx.doi.org/10.1037//0021-9010.87.3.427

Mann, A. N. (2013). Integration of multicultural education into K-12 social studies courses: A case study (Order
No. 3591312). Available from ProQuest Central. (1433827183). Retrieved from
https://search.proquest.com/docview/1433827183%accountid=141440

Isabelita P. Alibagon, Cynthia D. Dilag, Multidisciplinary Approach and Academic Performance of Grade 11
Students, International Journal of Interdisciplinary Research and Innovations. ISSN 2348-1226 (online) Vol. 7, Issue
1, pp: (183-208), Month: January March 2019, Available at: www.researchpublish.com

Milligan, S. (2016). A phenomenological narrative study: Instructional strategies implemented by secondary
teachers framed within the national council for the social studies (Order No. 10150159). Available from ProQuest
Central. (1832962747). Retrieved from https://search.proquest.com/docview/1832962747?accountid=141440

Miliziano, K. R. (2009). Teaching social studies in an age of globalization: A case study of secondary social studies
teachers' participation in the UNA-USA's global classrooms curriculum program (Order No. 3394173). Available
from ProQuest Central. (304996233). Retrieved from
https://search.proquest.com/docview/304996233?accountid=141440

Page | 136
Research Publish Journals



about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank

[37]

[38]

[39]

[40]

[41]

[42]

[43]

[44]

[45]

[46]

[47]

[48]

[49]

[50]

[51]

[52]

[53]

[54]

[55]

ISSN 2348-1218 (print)
International Journal of Interdisciplinary Research and Innovations ISSN 2348-1226 (online)
Vol. 8, Issue 1, pp: (122-138), Month: January - March 2020, Available at: www.researchpublish.com

Morris, D. B. (2010). Sources of teaching self-efficacy: A scale validation (Order No. 3423100). Available from
ProQuest Central. (759068345). Retrieved from https://search.proquest.com/docview/759068345?accountid=141440

O'Brien, C. (2014). Educator effectiveness in colorado: The connection between evaluation and professional
learning (Order No. 3621844). Available from ProQuest Central. (1548328968). Retrieved from
https://search.proquest.com/docview/1548328968?accountid=141440

Oh, S. (2010). The sources that influence student teachers' sense of efficacy (Order No. 3438806). Available from
ProQuest Central. (848865232). Retrieved from https://search.proquest.com/docview/848865232?accountid=141440

Palmer, D.K., & Schoorman, F. (1999). Unpackaging the multiple aspects of time in polychronicity. Journal of
Managerial Psychology, 14(3-4), 323-344. http://dx.doi.org/10.1108/02683949910263918

Pelkowski, T. (2014). Culturally responsive pedagogy in the social studies: Case studies of teacher perceptions of
their practices and higher education programs (Order No. 3690749).

Porko-Hudd, M., Péllanen, S., & Lindfors, E. (2018). Common and holistic crafts education in Finland. Techne
Series-Research in Sloyd Education and Craft Science A, 25(3), 26-38.

Posner, B. Z. (2018). The influence of demographic factors on what people want from their leaders. Journal of
Leadership Studies, 12(2), 7-16.

Shi, Q. (2016). Interrelationships among teacher self-efficacy, collective teacher efficacy, and teachers' pedagogical
content knowledge (Order No. 10147410). Available from ProQuest Central. (1830448796). Retrieved from
https://search.proquest.com/docview/1830448796?accountid=141440

Teuchmann, K., Totterdell, P., & Parker, S.K. (1999). Rushed, unhappy, and drained: an experience sampling study
of relations between time pressure, perceived control, mood, and emotional exhaustion in a group of accountants.
Journal of Occupational Health Psychology, 4(1), 37-54.

Tupou, S. F. (2013). A descriptive correlational study of teacher participation in professional development and
teacher efficacy (Order No. 3589585). Available from ProQuest Central. (1430909119). Retrieved from
https://search.proquest.com/docview/1430909119?accountid=141440

Serure, D. F. (2018). The current state of secondary social studies in western new york (Order No. 10822464).
Available from ProQuest Central. (2057211380). Retrieved from
https://search.proquest.com/docview/2057211380?accountid=141440

Razvi Padela, M. (2018). The representation and mediation of religion in social studies classrooms and
textbooks (Order No. 10836565). Available from ProQuest Central. (2047402019). Retrieved from
https://search.proquest.com/docview/2047402019?accountid=141440

Sharma, D., & Siddiqui, M. H. (2018). Effect of certain demographic variables on emotional intelligence: An
empirical study of university teachers. International Journal of Advanced Educational Research, 3(2), 475-480

Shavelson, R. J., & Stern, P. (2010). Research on teachers’ pedagogical thoughts, judgments, decisions, and
behavior. Review of educational research, 51(4), 455-498.

West, K. (2016). Teacher perceptions toward the effectiveness of a co-teaching program (Order No. 10142041).
Auvailable from ProQuest Central. (1822506641). Retrieved from
https://search.proquest.com/docview/1822506641?accountid=141440

Wright, T.A. (2002). Dialogue: the importance of time in organizational research. Academy of Management Journal,
45, 343-5.

Yan, Z. (2018). How teachers’ beliefs and demographic variables impact on self-regulated learning
instruction. Educational Studies, 44(5), 564-577.

Ye, S., Lee, J., Stodden, D., & Gao, Z. (2018). Impact of exergaming on children’s motor skill competence and
health-related fitness: A quasi-experimental study. Journal of clinical medicine, 7(9), 261.

Yorulmaz, Y. ., & Altinkurt, Y. (2018). The Examination of Teacher Burnout in Turkey: A Meta-Analysis. Online
Submission, 7(1), 34-54.

Page | 137
Research Publish Journals



about:blank
about:blank
about:blank
about:blank
about:blank
about:blank
about:blank

ISSN 2348-1218 (print)
International Journal of Interdisciplinary Research and Innovations ISSN 2348-1226 (online)
Vol. 8, Issue 1, pp: (122-138), Month: January - March 2020, Available at: www.researchpublish.com

[56] Zakaria, E., & Maat, S. M. (2012). Mathematics teachers' beliefs and teaching practices. Journal of Mathematics
and Statistics, 8(2), 191-194.

[57] Baldonado, Ardelina (1979). Creative Teaching-Learning Strategies: Creativity Theories. The Journal of Continuing
[58] Education in Nursing. 1979;10(3):11-16 https://doi.org/10.3928/0022-0124-19790501-06

[59] Brante, Goran (2008). Multitasking and synchronous work: Complexities in teacher work. Section for Teacher
education, Kristianstad University, SE-29188 Kristianstad, Sweden. Volume 25, Issue 3, April 2009, Pages 430-436

Page | 138
Research Publish Journals



about:blank
about:blank#!
about:blank

